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JEROME
c HARAGT E R Jerome is a struggling writer who has organised a trip

on the river Thames with Harris and George. He has a
habit of embellishing the truth, much to the annoyance
of his friends. Jerome has been commissioned to write

HEI.EN B“RNseI and, unbeknownst to his travelling companions,
jANE EYRE intends to use their excerienceas as inspiration for the

ook,

PILOT

MR ROCHESTER
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MASTER jOHN about whether it would stiil be funny — after all, Christopher Haydon

cornedy can dale notoriousiy quickly and the book
was weil over a century old.

\Q@ ious. It bobbed along with a wit and
lightness of touch that quickly made it clear why it

BESSIE continues to be such a ciassic. It felt like a precursor
to so much ciassic comedy that nas come since:

D m , Morcombe and Wise, Monty
[m =tC. 50, ing it into a stage show felt like
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Artistic Director at Rose Theatre



CHRISTOPHER
HAYDON

Renearsals for Threc Nien in a Boat. Photo: Helen Murray
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NH;

JANE CAN HEAR, FEEL AND IMAGINE
THINGS SHE CAN'T YET SEE

JANE MUST GONTEND WITH RAIN,
WIND AND FIRE

Rehearsals for Three Men in a Boat. Photo: Helen Murray



WITH

HAVE ANY OF YOUR DESIGN GHOICES

CHANGED DURING THE REHEARSAL
WHAT WAS YOUR STARTING POINT FOR PROCESS? IF SO, CAN YOU GIVE AN

HIE#I)USIG AND SOUND DESIGN IN JANE EXAMPLE?
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CLASSROOM ACTIVITIES

TASK ONE

The first activity focuses on the physical control and collaboration required by the ensemble cast in Jane Eyre. We will
then look at how students can use these exercises as a starting point for staging a scene.

Warm Ups:
Pace:

Ask the students to walk around the room. They need to start slowly, avoiding walking in a circle, and gradually
increase to the highest possible pace that is safe and controlled, before slowing down to a stop. Repeat the exercise
and work with the students to define a pace for each number between 1-10. 1is the slowest pace and 10 is the
fastest. Practice by calling out various numbers between 1 to 10, so the group can get used to moving as one at the
same pace.

Experiment with different variations, with examples below:

Everyone at 1 and one actor at 9

Half of the group at 2, the other half at 8

Everyone at 10, one actor at 1

Discuss: How could you use this exercise in a scene and what narrative does it convey to an audience?
Jump as one:

Ask the students to form a circle. They must be completely silent and listen into the space. The aim is for the group to
jump as one, without any prompt from anyone in the circle. Try a number of times until the group is fully focused and
has managed to jump in unison.

Shoal of Fish:

The students gather in the centre of the room as a tight group. The aim of this exercise is to move as one, but without
a clear leader. The group needs to respond as one to changes in direction, levels, speed.

Discuss: Ask the group to reflect on what happened when the group managed to move and respond as one.
Exercise:
Where Am 1?

Ask one student to leave the room. The rest of the group are given a scenario to create. Examples could be: a
classroom, a crowd at a football match, commuters waiting on a busy train platform.

Ask the group to create a freezeframe, before the student re-enters the room. They have 3 attempts to guess the
scenario:

1. With the group in a freezeframe
2. With the group being able to move (but without sound)
3. With the group adding sound/speech

Repeat the exercise above, but this time using settings from Jane Eyre:

1. A church service at Lowood Institute
2. A classroom at Lowood Institute

3. A carriage and horse

4. A flock of sheep

Apply to a scene

Using the exercises completed so far, ask the students to work on the following scene from Jane Eyre. Groups of 6-8
would work well. Ask them to consider:

How do they make the setting immediately recognisable to an audience?

How does the ensemble work together to communicate any changes in pace, time of day, clear stops and starts on
the journey?

SCRIPT EXTRACTS

SCENE SIX
JOURNEY TO LOWOOD

Jane picks up her bag and walks to the centre of the stage.

JANE: Goodbye box hedge. Goodbye gravel path. Goodbye

wet lawn... Goodbye Gateshead!!

On the count of four a stronger rhythm kicks in. The ensemble gather
around Jane, playing other passengers in the coach. When the rhythm
kicks in they all begin running on the spot.

BAND: First stop Sherriff Hill, Ayton Banks, Lamesley,

the beautiful Birtley, Painshaw, Waldridge, Lumley,

Kimblesworth, Burwin Gate, Greydale, Durham.

The ensemble spread out across the stage and begin sprinting on the

spot as the rhythm changes to double time

BAND: Ferry Hill, Merrington, Windlestone, Blackwell,

Hurworth, Stanwick, Allerton, Topcliffe, Sandhutton,

Asenby, Richmond, Bedale, STOP!!

COACHMAN: Right ladies and gentlemen. Widdle break.

The ensemble scatter and find a place to go to the toilet. They are
all very relieved.

COACHMAN: Right, shake a peg and down your leg, let's get

back on't’ road!

There is another four count and the rhythm begins again.

The ensemble reassemble in the centre of the stage. One of them is
almost left behind.

PASSENGER: Hey! Wait for me!

BAND: Next stop Flaxby, Leathley, Eccleshill, Churwell. Woh!!

The rhythm stops.

COACHMAN: What the bloody heck’s this?

The ensemble transform into a flock of sheep. They circle around Jane.

COACHMAN: Get them animals out of the road! Come on

sheep, we haven't got all day.

The sheep disappear as the ensemble re-form around JAne. The band
make a final four count and the rhythm kicks in again, the ensemble
running asleep as if the coach journey is going on long into the night.
One by one they exit during this final section, until an exhausted

Jane is running by herself.

BAND: Next stop Langthorpe, Arkendale, Ripon, Stanley,

Skelton, Hornby, Ouse Burn, Dishforth, last stop Lowood.

The rhythm slows and stops, leaving Jane alone in a spotlight.
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CLASSROOM ACTIVITIES

TASKTWO

This activity looks at the physical and vocal control required by the ensemble cast. Students will experiment with
repetition and unison, before exploring a scene from the play.

Mirroring:

Ask the group to get into pairs. The students should face each other and take turns in mirroring each other’s
movements. Explain that the movements should be slow and encourage the students to be as accurate as possible.

Stop Start:

Ask students to walk around the room — making full use of the space and avoiding walking in circles. Ask students to
respond to the following instructions: stop and start.

Add the following sounds for each instruction:

e Stop with a ‘Hah’

e Startis a sharp intake of breath, as if something has surprised them

Continue to move around the space and introduce two new instructions: jump and clap.
Add the following sounds for these instructions:

e Jump with a ‘Whoo’ sound sliding from a low to a high note

e Clap with a ‘Shhh’ sound

Now reverse the instructions, so stop now means start, and start now means stop.
Continue, by reversing the instructions for clap and jump.

Exercise:

Repetition ladder:

Ask the students to stand in two lines, facing each other. They should stagger themselves, so they are in a
diagonal line. The aim here is to repeat a single sentence along the line, as accurately as possible. This will require
concentration and listening. Try the exercise with the following sentences:

“He talked a lot”
“He said | was a good listener”
Unison:

Split the class into groups of 4-5. Give each group one of the above lines. Ask the group to practice saying the line in
unison. Consider the listening and control that was required in the pace and shoal exercises in task one.

Ask each group to choose a single gesture for the line. This should be slow and considered. Ask the groups to
practice saying their line, with the gesture, in complete unison.

Show some examples back to the rest of the class.

Apply to a scene

Using the exercises above, ask the students to work on the following scene from Jane Eyre. Ask them to consider the

following:

It is possible to use more than one actor - or the whole group — to say a single line. Think how unison might be used
to effect in this scene.

How will they stage the scene, to show the voices are Jane’s thoughts?
Can they emphasise particular words for effect?

How does a change in pace, pitch and volume affect a line?
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SCRIPT EXTRACTS

SCENE TWENTY-THREE
JANE REFLECTS

Scene twenty-three

Jane Reflects

The ensemble become Jane's inner voices, gathering round the armchair.
JANE: That was an unexpected evening. He talked a lot.
VOICE: A lot.

VOICE: He talked.

VOICE: He talked a lot to me.

JANE: Why?

VOICES: Why? Why? Why?

JANE: He said | was a good listener.

VOICE: | am a good listener.

JANE: | think he was just drunk.

VOICES: | think he was drunk/He was on the brandy/Did you
see how much was left in the bottle?/Half a bottle
JANE: But he did say | have a peculiar mind.

VOICE: Is that good?

VOICE: Peculiar's good.

VOICE: Is peculiar good?

VOICE: No. Peculiar’s not good.

JANE: He's peculiar.

VOICES: He's very odd/He is peculiar.

JANE: | will like it. | dare like it.
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KEY STAGE 4

LIVE THEATRE
PRODUCTION CHECKLIST

For Key Stage 4 students coming to see Jarne Fyre, use the sheet below
to analyse the production. You can use these notes to write about your
experience in more depth.

ACTING

Consider how the following techniques have been used by the actors:

Vocal: Volume, tone, pitch, pace, rhythm, accent, pause, intonation, inflection,
resonance.

Physical: Posture, facial expression, eye contact, tension, pace, gesture,
space, mannerisms, timing, tempo

KEY STAGE 4

LIVE THEATRE
PRODUGTION GHECKLIST

For Key Stage 4 students coming to see Jone £yre, use the sheet below
to analyse the production. You can use these notes to write about your
experience in more depth.

SET

Think about how the set is used to create different spaces, such as Lowood
Institute and Thornfield Hall. Also think about the fast transition between
scenes.

Consider the following: Colour, levels, texture, space, shape, position, scale,
transitions (scene changes), entrances and exits, set dressing (furniture), time
period.

How do the actors make
Character Vocal Performance Physical performance it clear they are different
ages or characters?

. Why do you think the
. Describe the y v
Location designer has made
set elements . .
these decisions?

What is the effect on
the audience?

24
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KEY STAGE 4 KEY STAGE 4

LIVE THEATRE LIVE THEATRE
PRODUCTION CHECKLIST PRODUGCTION GHECKLIST

For Key Stage 4 students coming to see Emma, use the sheet below to analyse the production. You can use these notes
to write about your experience in more depth.

c OSTU M E Think about how the lighting and sound have been used to define locations in the play. Also think about the use of lighting

. and sound in key dramatic moments. Consider how the following elements have been used by the designers and the
What do the costumes tell us about each character? Consider how the effect on the audience:

following elements have been used by the costume designer: Colour,
texture, fabric, style, accessories, shape, fit, condition, time period. LIGHTING SOUND

«  Colour, direction of the light (is the set/character | ® Use of live or recorded sound
lit from behind/front or the side) ¢ Diegetic sounds - sounds that the characters
« Focus - are the edges of light soft or sharp? can hear in the play

Why do you think the What does the costume «  Use of shadow, intensity of light (bright/dim), * Non-diegetic sou.nd - sound or music that is only
heard by the audience

o Amplification, direction and volume of the sound

o Transition between scenes to show location
changes

o Use of music/songs/lyrics

For Key Stage 4 students coming to see Jane Eyre, use the sheet below
to analyse the production. You can use these notes to write about your
experience in more depth.

Describe the . .
Character designer has made tell the audience about patterns, shape

costume elements these decisions? the character? « Transition - do the lights crossfade between
scenes, is there a black out, or is the change
quick and sharp?

Wh hink th
Describe the y do you think the

. . What is the effect on
Location designer has made .
set elements .. the audience?
these decisions?
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KEY STAGE 5

LIVE THEATRE
PRODUGTION GHECKLIST

For Key Stage 5 students coming to see Jane Eyre, use the sheet below
to analyse the production. You can use these notes to write about your
experience in more depth.

PRODUCTION CONCEPT

KEY STAGE 5

LIVE THEATRE
PRODUGTION GHECKLIST

For Key Stage 5 students coming to see Jane Eyre, use the sheet below
to analyse the production. You can use these notes to write about your
experience in more depth.

PERFORMANGE SKILLS

How are the main themes of the play conveyed to the audience?
Tip: Think about decisions the director and designers have made to achieve an effect.

The play uses an ensemble cast in multiple ways during the play. Consider the effect this has in conveying at-
mosphere, location and Jane’s inner thoughts.

Describe the dramatic conventions and techniques that were used during one scene in the play and how this

made you feel as an audience member.
Tip: Think about the following: how the space was used, sub-text, pacing, spatial relationships on stage, character

interactions, vocal and physical performances, use of set, lighting, sound, props.

How were the key dramatic moments in the play staged?
Tip: Think about stage positioning, spatial relationship between different characters, use of levels, pace, transi-
tions between the scenes, dramatic climax, use of set, lighting, sound, props.

Consider how the actors playing multiple roles are able to clearly define each character. Which performance

skills have the actors used?
Tip: Vocal performance: Volume, tone, pitch, pace, rhythm, accent, pause, intonation, inflection, resonance.
Physical performance: Posture, facial expression, eye contact, tension, pace, gesture, space, mannerisms

Can you describe how the relationships between different characters are communicated to the audience?
Tip: Think about how sub-text is used and character’s objectives and actions.

28
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KEY STAGE 5

LIVE THEATRE
PRODUCTION CHECKLIST

For Key Stage 5 students coming to see Jane Eyre, use the sheet below
to analyse the production. You can use these notes to write about your
experience in more depth.

DESIGN CONCEPT

How was the production designed to show different locations in the play?
Tip: Consider how the platform is used and different levels create an effect. Also think about the use of set, lights,
sound and costume. What choices have the designers made?

How did the design reflect the social and cultural context of the play?
Tip: Think about the use of set, lights, sound and costume. How is social status defined? What choices have the
designers made?

How was the production design used during the key dramatic moments of the play?
Tip: Think about decisions the director and designers have made to achieve an effect.
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